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. institutions during COVID19 academic season
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hen Corona virus hit the shores of South Africa,
the government declared a national state of
disaster and adopted containment measures,

ations regarding assessment
cesses. This contradicts the notion

4 that humans are
ated by a need to reason

and engage in the process

YOUR NDHNESE IS CONTAGIOUS, .
including the closure of institutions of higher learn-  of becoming (Freire, 19700 and also by McArthur's (2015)
ing. Consequently, there was a shift to online peda-  view that assessment should be understood as social prac-
i i 0 . i qogy, which promotes, amongst other skills, indepen tice that will contribut ietal transformation. For us
dent learning. This meant that students had to stay at  sustainable assessment is a process where students are
. home, in that way, jeining a society which is riddled with  guided to make their awn judgements about learning and
' - ' ’ socio-political ills and filled with rhythms of constant  their agency is developed so that they are not just pas-
social change. Since the country has and is still on lock-  sive students who have complied with rigid assessment
| t i 1 down, the question that remains is: what transferrable  regimes. In this way, as agents of social change and future
skills have students acquired pre -covid19 academic  teachers, they then become citizens who can negotiate,
1 - i i i 1 i learning that will enable them to contribute to the needs  reason, make LI'1-'__1-':'"'er'|.§, give and receive feedback. We
of society? challenge ¢
. : _ : One of the areas that is significant in learning and n‘:‘:':'nl'l'lcllt IFE 5 anc |:|.-u:'i es lm—t’l n II I\ 'J.-n sk
! 1 A : n ! teaching is assessment. The ways in which assessment is  the following questions: how can assessment practices
carried out have implications for the students' future life  and processes contribute to preparing 21st century teach-
‘ ¢ . i ] i and indirectly impacts the society at large. Prescriptive  ers to be lifelong learners? How can lecturer’s assessrment
policies encourage a rigid approach to assessment that  practices enab nt teachers ta plan and monitor their
. n | 1 i dictates what must be assessed as well as how and when  own learning and make judgerments about issues they face
t must be assessed. The diversity of students is in most n their everyday lives? How can HElI's adopt assessment
. ; ' . cases disregarded in assessment practices as all students  processes that are humane and take into consideration
k ' ! ] f I i d in the same way regardless of their back- students bring into the assessment process, what
and the knowlet and experience they bring X h assessment and what transferrable skills they
v ] # i 4 ™ i the learning process, Ongoing discussions foous on su can learn hc'u'nt e process which will enable them to be
topics as whether a student's success in examinations  agents of change in society? These questions contribute
: i ad : . relates to high standards, what assessment tasks are best  to 5DG 4 Quality Education, which aims to ensure inclu
for learning and whether assessment practices promaote  sive and r*ql..iT.';h e quality education and promaote lifelong
, | ; _ k i ifelong learning. Furthermore, it is common to see assess-
i

ment practices privileging certain values, languages and
2rits are not part of the design of

processes, Currently, stud
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